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INTRODUCTION




1.1. Research Concept

Purpose: The main idea for this research was
to explore and to identify key quality features
and formats of online and blended learning
which are most suitable for the international
Youth Work field in the frame of on-Formal
Education. The target of the research were
mainly  European  Youth  Programmes'
stakeholders of different experiences in online
and blended learning, such as trainers,
facilitators, youth workers, course providers
and learners belonging to the different
mentioned categories and more in general the
subscribers of the HOP platform.

Timeframe: The research has focused on
online/blended learning activities between the
years 2020-2022.

1.2. Aim and objectives

The research aimed to identify those key
features and formats that are suitable and
important for the quality of online and
blended non-formal learning activities.
Moreover, the research was connected with
the aim and aligned with the objectives of HOP
Council.

HOP council aims to promote the potential of
online and blended learning in European
youth work as well as support it within
Erasmus+ Youth and European Solidarity
Corps. The Council's objectives are

e to strengthen the value and set the
example of quality online and blended
learning within non-formal education in the
youth work field;

e to map online and blended learning
developments in European youth work;

e to create space for stakeholders of
European youth work to exchange
views/perspectives/practices on online and
blended learning;

e to support Erasmus+ Youth and European
Solidarity Corps national agencies and the
resource centres as well as organisations
active in the European youth programmes in
their online and blended learning training
offers;

e to build competences in online and
blended learning among youth trainers,
youth workers and the national agencies;

e to enhance the development of the online
and blended learning courses, within both
European youth programmes, by providing
appropriate online platform.
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2.1. Survey Questions for Learners

The survey was conducted online from the 14th of November to the 11th of December 2022 and
has been published and sent to those involved in online and blended learning activities in the
HOP Platform (as learners, facilitators and course providers), as well as disseminated online and
among participants in other online and blended activities.

The survey was divided into three levels according to the respondent's role in an online /blended
learning activity and the perspective they would like to answer.

e Learner in online/blended learning activities

e Educator/facilitator in online/blended learning activities

e Course provider in online/blended learning activities (see more about the roles on the
“Respondent Profile” sector below)

The final number of responses gathered for the survey was 190, including 116 responses from
learners, 54 from educators/facilitators and 20 from course developers on the following

questions:

For Learners in online/blended activities

How many of the courses did you complete?
> None
> Less than half
> More than half
> All

What prevented you/what were the obstacles for completing the courses?
> Content was not relevant enough
> Methods were not engaging enough
> There was no interaction with other learners
> There was too much interaction with other learners
> There were too many tasks to complete
> The flow of the course was not logical
> There were not enough synchronous elements (learning happening at the same time with
other learners)
> | haven't planned my time efficiently enough
> | was not very passionate about the topic
> Other

How would you grade the user-friendliness of ***, on a scale from 1 to 5?
> HOP
> Canvas
> CoE
> Other




Which of the following activities were the most, and which were the least effective for
your own learning process?

> Interactive activities (quizzes), interactive videos), etc.),

> Embedded videos,Integrated visual elements (infographics\, pictures), gifs\, etc.),

> Integrated external tools (padlet\, mentimeter\, etc.),

> Small group tasks,

> Discussion Forums,

> Assignments/tasks,

> Chat,

> Reading materials,

> Books (with different content chapters),

> Wiki,

> Glossary

How well do the following digital tools work for you when integrated in an online learn-
ing course?

> Tools for collecting ideas (like Jamboard, Padlet)

> Video sharing platforms (like Youtube, Vimeo)

> Tools for surveying opinion (like Mentimeter, Slido)

> Audio podcasts

> Games (like Kahoot, Wordwall)

> Shared folders and documents (like google drive, onedrive, etc.)

> |s there any other digital tool you can suggest to integrate in online courses?

> On a scale from 1 to 5, to what extent do you usually use the external resources provided

in online courses (web pages, publications, videos, etc.)

On a scale from 1 to 5, to what extent do you like the opportunity to create your own
contents (wiki, forums, etc.)?

On a scale from 1 to 5, how would you rate the effectiveness of synchronous learning
activities?

> How would you balance between synchronous and asynchronous learning activities?

> More synchronous than asynchronous activities

> The same amount of both types of activities

> More asynchronous than synchronous activities

What is for you the ideal duration of a synchronous learning activity (webinar, online
panel, etc.)?

> 1 hour

> 1-2 hours

> 2-3 hours

> More than 3 hours

What do you prefer more?
> Facilitated online courses
> Self-paced online courses

Are badges useful for supporting your learning?
> Yes
> No




What of the following would you like to see more and what less in an online course?
> Facilitation from the educators,
> Interactive activities,Inputs from external experts,
> Opportunities for informal socialisation,
> Interaction between the participants,
> Time to complete tasks,
> Visual elements,
> Tasks and assignments,
> Reading materials,
> Freedom to choose what and when to learn

What of the following prevents you most from learning in online courses?
> Lack of time,
> Having too many course assignments,
> Lack of face to face interaction,
> Lack of guidance and support from an educator,
> Low level of interactivity,
> Lack of clear structure,
> Complexity of the platform,
> Lack of a safe learning environment,
> Having too many distractions outside of the course,
> Lack of ability to manage your own learning,
> Lack of access to stable internet and/or devices

On a scale from 1 to 5, how much do you use the digital tools that you learned in the
online courses (e.g. in your own online courses, in youth work)?

How much time do you spend on an online course?
> Less than 1 hour a week
> A few hours a week
> About 1 hour a day
> A few hours a day

What is in your opinion an ideal length of an online course, taking into account both
synchronous and asynchronous learning activities?

> Less than a month

> 1to 2 months

> 3 to 6 months

> Self-paced

Have you participated in a blended learning activity?
> Yes
> No

What is the most important added value of blended activities compared to online activi-
ties?

On a scale from 1 to 5, which methods are the most useful to be done in the online phase
of the blended course?

> Reading introductory course materials

> (Video) interviewing beneficiaries and colleagues from the local environment




> First exploration of topics in discussion forums
> Getting to know each other through small tasks
> Self-assessment of competences (pre and post)

What more would you like to add, which can help online learning educators to design
more effective online and blended learning courses?

For Educators/Facilitators in online/blended learning activities

How many online courses did you facilitate?
>1
>1to5
>5t010
> More than 10

What excites you the most about online learning platforms? What are the key opportuni-
ties that they offer?

What are the tools that you use the most in facilitating online learning?
> Assignments/tasks
> Embedded videos
> Integrated visual elements (infographics, pictures, gifs, etc.)
> Books (with different content chapters)
> Interactive tools (quizzes, interactive videos, etc.)
> Wiki
> Glossary
> Tools for collecting ideas (like Jamboard, Padlet)
> Video sharing platforms (like Youtube, Vimeo)
> Tools for surveying opinion (like Mentimeter, Slido)
> Audio podcasts
> Games (like Kahoot, Wordwall)
> Shared folders and documents (like google drive, onedrive, etc.)
> Other: please specify

What are the approaches/methods that you use the most in facilitating online learning?
> Discussions
> Individual tasks (e.g. reading materials)
> Expert inputs
> Small group tasks
> Synchronous meetings (e.g. webinars)
> Interactive activities
> Other (please specify)

According to your experience so far in designing and/or facilitating online and blended
courses/activities, which tools do you believe are more effective for participants' learn-
ing? (List of options)

In your opinion, how to balance between synchronous and asynchronous learning
activities?




> More synchronous than asynchronous activities
> The same amount of both types of activities
> More asynchronous than synchronous activities

In your experience, what are the main things missing on current online platforms for
more productive/effective learning experience?

In your opinion as an educator, what is still needed in making the most effective learn-
ing experience in online learning?

For Course Providers in online/blended learning activities

How many online courses did you create/provide?
>1
>1to5
>5t010
> More than 10

How many blended learning activities did you create/provide?
>1
>1to5
>5t010
> More than 10

How easy was it to create/provide an online course or a blended learning activity (scale
from 1 to 5)

Was it the pandemic that urged you to move online or you have been providing online
courses/blended activities already before?

> The pandemic led me to follow that road

> | was providing online courses/blended activities before the pandemic

> Other (please specify)

What do you believe is missing from online courses or/and blended courses?

2.2. Respondents’ Profile

To understand and analyse the findings of the research it is important first to see the profiles of
the respondents.

The survey had three target groups.

e | earners of online & blended activities

e Educators (Facilitators and Trainers) of online and blended activities
e Online and blended activities providers

One could respond depending on the role they had once or multiple times during an online or a
blended activity. Participants could respond from any or all of the three roles.




To differentiate between different profiles of learners, the survey included disaggregation
questions: age, gender, country of residence, role in the youth field, level of working and types of
courses they had participated in.

According to age, respondents were divided in four groups: 18-25, 25-30, 30-50 and above 50. In
the group of learners, the highest number of respondents can be seen between 30-50 y.o.
Two-thirds of respondents are female (72,41%).

Number of responses %
18-25 15 12.93%
25-30 12 10.34%
30-50 69 59.48%
above 50 20 17.24%

A special focus has been set on the country division of the learners' perspective responses. The
research itself has been conducted on behalf of the Hellenic National Agency (INEDIVIM) and
therefore it was important to see how online and blended learning activities are perceived by
Greek learners/ participants of activities. Moreover, the number of responses gathered from
Greece was really high (26,86% of the overall responses) opposite to other countries and
therefore the team moved into analysing the results by having two different “country groups”
Greece and other countries.

Italy ‘@ Spain Romania Portugal

Greece
25.86% 10.34% - 8.62% 8 62% 6.03%

When analysing the results, the team looked at any potential differences in responses between
different groups of learners. The most significant differences were observed between different
age groups, between respondents with different levels of experiences, and between participants
in different types of courses (facilitated online courses vs. MOOCs). Only minor differences
appeared between respondents that had different roles in the youth field or different countries
of residence, and the other disaggregation categories did not appear to have a significant role.
All relevant outcomes regarding preferences of different groups of learners are included in this
report.

Due to the small number of respondents from the perspectives of educators/facilitators and
course providers, their responses were analysed as a whole, not disaggregated according to
these criteria.
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This part includes analysis of the received
responses. The analysis is provided question
by question, outlining the main outcomes and
pointing out any significant differences
observed between different groups of
learners. Whenever appropriate, charts and
tables are used to illustrate the findings.

3.1. Learners

How many of the courses did you complete?

How many of the courses did you complete?

ssome

B None

B Less than half
B More than half
Al

Overall, nearly half of the participants
completed all the courses they started.

This percentage is additionally boosted by a
very high percentage in the age group of 18-25,
where nearly 3 quarters completed all courses.
For the rest, it reads that the completion drops
with age, though there is a slight jump among
those older than 50.

How many of the courses did you complete?
W More W Lesstharhall [ Morethanhall B8 AN
B0.00%

Men completed more courses than women
(the difference is nearly 14%). However, there
are 16% more women who completed more
than half of the courses compared to men.

How many of the courses did you complete?

M vone W iessthanhalf [ Morethanhalf B Al
60.00% 56.67%

40.00%

20.00%

Men Women

It would appear that Greece has a significantly
higher completion rate than other countries.

How many of the courses did you complete?
M vone W essthanhalf W Morethanhalf B Al

60.00%
40.00%

20.00%

Gresps Other countries

Unsurprisingly, those who took only one
course have either not completed the course
at all (and then did not take any further
courses) or completed it fully. The completion
then drops with the number of courses taken,
though there is an interesting jump again with
those taking more than 10 courses. Perhaps
those are more committed ones, as 87,5%
completed more than half or all!

How many of the courses did you complete?
W mone W Lessthanhall [ Morethanhaif B0 Al
BO.O0%

B0.00%
A7 45.83%

A000%

22.27%

20 1304 12.50%)

Mare than 10

1 course 15 courses

510 courues

Again, no surprise that MOOCs (being often
self-paced and mostly asynchronous) have
significantly lower completion rates than when



people attend online courses. It would appear
that facilitation and group interaction and size
influence the completion, though when
checking questions that ask this directly, this is
not mentioned (e.g. for MOOCs, only 2 people
said that the lack of interaction hindered their
participation). This result is also interesting:
could it be also related to the fact that while in
MOOC not having much interaction you also
don't "feel guilty" if you don't finish it, as you
are also not emotionally connected to any
facilitators or colleagues.

How many of the courses did you complete?

W vone @ Lessthanhalf B Mosethan half B Al

E0.D0%
6527%
50,005 it 52.78%
24%
A0.00% I 38t
B 30,56%
19574 . I
I L 16,6751
14.71%
20.00% T Ti o
435
| 0.00% :
0.005% — —
Onling courses MOOCs Bath Online & MOOC

Managers and youth workers seem to have the
highest completion rate. The trainers have it
significantly lower. In addition, project
managers have the overall lowest completion

How many of the courses did you complete?
W vone W Lessthanhatf [ Mosethan half B Al
BO.D0%:

B0,00%
A0, 0%

3131a158% e

20.00% il

5.26%
0.00%;

k L. I
Managers Project managers Trainers outh warkers

What prevented you / what were the
obstacles for completing the courses?

What prevented you/what ware the obstackes for completing the courses?
24.63%

i B Content was not relevant
encugh

B Methods wers not
engaging encugh

W There was ra interaction
‘with oiher learners.

W There was oo much
interaction with cthar

B There were oo many lasks
o complete

m

e B The flow of the course was.

nat lagical

B There ware net ancugh

o | haven't plannad my tme

1 | was not vary passionate
Cther

All
8.37% | Contentwas notrelevant
enough
13.79% | Methods were not engaging
enough
8.87% | Therewas no interaction with
other learners
4.43% | There was too much interac-
tion with other learners
14.78% | There were too many tasks to
complete
246% | The flow of the course was not
logical
There were not enough
4.93% | Synchronous elements (learn-
ing happening at the same time
with other learners)
24.63% I haven't planned my time
‘ efficiently enough
6.90% | !wasnotvery passionate about
' the topic
10.84% | Other

It is clear that, when looking at the overall
picture, the main reason for not completing
the courses was that learners did not plan
their time efficiently enough, which is a reason
intrinsic to the learner, and not directly related
to the course itself. This is the no 1 reason for
all age groups (only 18-25 have too many tasks
to complete as one person higher). The other
two key reasons are too many tasks to
complete, and methods not being engaging
enough, which are reasons that have to do
with the course itself. The 3rd one perhaps is
the legacy of the residential courses and the
expectation to be engaged.

On the other hand, the flow of the course is the
least chosen for all age groups and this could
be that it is not so crucial online, especially
with  the pick-and-choose  approach!
Interesting could also be to understand what
does it mean "not plan time efficiently",



meaning giving priority to other things, like for example work instead of study? This was not
researched within this study.

“l was not very passionate about the topic” was much more relevant for ages 30-50. This is also
very interesting in comparison to the group ages 18-25 which gives more importance to the
interaction. Would be also interesting to see if for onsite activities this interaction remains crucial
for younger people.

What prevented you/what were the obstacles for completing the courses?

W 1825 [ 2530 [0 3050 [ over50

30.00%
20.00%
10.00%
0.00%
. . <
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Women follow the same trend as the average, while for men, the 2nd most common reason is
that the content was not relevant enough. Women being closer to the average also make sense,
as they were in the significant majority when answering the survey.

What prevented you/what were the obstacles for completing the
courses?

B Vven [l Women 25.00%
25.00% 22.64%
20.00%
15.09% 14.86% 16.22% 15.09%
1o 1328 10.81% 11.32%
9.46%
10.00% 7.5E%
6.76%
5.41% 5.41% 5.66% 5.6ﬁ?§3%

3.77%
5.00% 1.89% 3352




For Greece, one of the top 3 reasons was a lack of interaction with other learners. Greek
participants had much fewer issues with the content and flow compared to others.

What prevented you/what were the obstacles for completing the
courses?

B Greece [ Othercountries

30.00%
25.32%
22.45%
20.00% o 15.58%
1 4.1.3 ?64%1 4.29%
: 12.24% 12.24%
9.74% 10.39%
8.16%

10.00% LAY 6 10% 6.12% 6.49%

0.00%
3 e (o] 8] o e ¥ A L
‘,,‘.9 q\é %"Q o e.@ o < & ‘ﬁ:\ &
@ o & » I\ o & 3 3 O
< & & oF < S & = "00
S e @ & z @
() <
(96“ \t‘e & & ‘Qoe. & 4\‘3‘ &

For online courses, not having enough interaction with other learners resurfaces again, as the
2nd key reason (if we exclude 'other'). This is interesting given that there is much more interaction
in online courses than in MOOCs, for example. But then expectations could be different as well.
For MOOCs, this aspect is not significant, while one of the top 4 it is placed the content, probably
because it is the actual quality key for MOOCs It is also interesting to see the relatively high
number of answers in “There were too many tasks to complete”, which could also be connected
to the efficiency in planning the time, or the lack of explanations of the tasks before enrolling in
the courses.

What prevented you/what were the obstacles for completing the courses?

B Online courses [ MO0OCs [ Both Online & MOOC

25.00%
20.00%
15.00%
10.00%
5.00%
0.00%
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What prevented you/what were the obstacles for completing the
courses?

B lcourse [ 1-5courses [ 5-10courses | More than 10

40.00%
30.00%
20.00%
10.00% II
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Project managers are the only category where methods not being engaging enough is the top
answer.

What prevented you/what were the obstacles for completing the
courses?

@ Managers [ Projectmanagers [ Trainers | Youth workers

30.00%

20.00%

10.00%

0.00%



How would you grade the user-friendliness
of (online platforms) on a scale from 1 to 5?

How would you grade the user-friendliness of ***, on a scale from 1 to 57

W HO#
= Canvas
® CoE
o Other

i

Looking at the overall picture (graph above), all
platforms scored very similarly. All platforms
have over 4 on average, which is a very good
sign! This might be due to a desirable sample,
where people who wanted to respond to the
survey were engaged learners, relatively
happy with their experiences. Canvas and
other platforms win with a small margin over
HOP and CoE platforms (which are both based
on Moodle technology). But the difference is
not that big in most cases. One interesting fact
is that those over 30 (and especially over 50)
are significantly more positive about Moodle
platforms, which could be because they were
also quite popular for the studies. But then
18-25 are quite positive about HOP! Canvas is
only the most popular for 18-25 year olds, but
it has a good average, as it has continuously
positive ratings among all age groups.

How would you grade the user-friendliness of ***, on a scale from 1
to 57

W Hor B Carwas [ CoE [ Other

5

433 433 442 5
agh2am

41313 416
39 388

18-25 2530 30-50 over 50

5-10 courses do not follow the trend! HOP has
quite a stable rating of around 4 and Canvas is
either significantly more positive than others
or negative. This is an interesting trend. It gets
3.5 for one course, while HOP gets 4.07, which
might mean that HOP is easier to learn to start
with. But then for those who attended more
than 10 courses, Canvas rules!

Or maybe also that people getusedto a

platform.

How would you grade the user-friendliness of ***, on a scale from 1
to 57
W Hor [ canvas [ CoF () Othar

43 433

422
395 394

1 course 1-5 courses

5-10 courses More than 10

How would you grade the user-friendliness of ***, on a scale from 1
to 57
W Hor [ canvas [ CoF () Othar

Online courses MOOCs Bath

Trainers are the most positive in their ratings,
perhaps because they find it easier to master
the platforms because they often create
courses on them as well. If we see them as
content creators, then HOP seems to be the
most challenging. For the CoE could be
respondents from the CoE pool. Managers do
not view platforms that positively, apart from
the “other”. Very positive also the scores of the
Youth Workers follow the trend of Trainers and
Project Managers.

How would you grade the user-friendliness of ***, on a scale from 1
to5?
W soF W Canvas [ Cof ) Other

4-2_24.436.‘38

41 9‘%92

Youth workers

Managers

Praject managers Trainers

‘Other’ platforms used by the respondents:
Among the most famous platforms was Zoom
(18 responses) and Coursera (14 responses)
with Moodle platforms following (7 responses).
The following word-cloud collects all
responses.



thinkific nevyehova
oncampus wonderme skype
edx  salto teams

google_classroom padlet
health different platforms outofthe_european_institutions

coursera

learning_space

miro udemy school_education_gateawy
googlemeet e twinning safety_executive

cities_of_learning futurelearn
mathesis moodle onllne _linguistic_support
eu_academyplatfom work_network school education

youth

jamboard teacher_academy art for introvert stepik openwho

e-learning_course_on_knowledge_transfer seg wordpress eryica alison zoomevents

Which of the following activities were the
most, and which were the least effective for
your own learning process?

#1 | Assignments/tasks #4.05 average

#2 | Reading materials #4.24 average

#3 | Embedded videos #4.9 average

Integrated visual
#4 | elements (infograph-
ics, pictures, gifs, etc.)

#4.97 average

Integrated external
#5 | tools (padlet, mentime-
ter, etc.)

#5.16 average

#6 | Discussion Forums #5.59 average

Interactive activities
#7 | (quizzes, interactive
videos, etc.)

#5.71 average

Books (with different

#8 content chapters)

#7.22 average

#9 [ Small group tasks #7.92 average

#10 | Chat #8.28 average
#11 | Wiki #9.7 average
#12 | Glossary #10.26 average

Following the above results, we can see that
the most effective activities for learners
learning development are the
assignments/tasks and the reading materials,
while the least effective ones are the glossary
and wiki. Chats and small group tasks are also
evaluated quite poorly. Overall, it seems that in
online and blended learning, individual tasks
are much more effective (but not necessarily
the most liked) for one's learning process than
the ones that should be done in groups. All
four most effective activities are things that the
learner can do by themselves - read text, watch
video etc.

How well do the following digital tools work
for you when integrated in an online learning
course?

How well do the following digitsl tocls work for yoo when integrated in an onfine leaming coursa?
am m Tools for collecting ideas
{liker Jamboard, Padlet)
® Videa sharing platforms
{like ¥outube, Vimeo)

® Tools for surveying
apinian {like Mantmeter,
Siido}

W Audio podeasts

| Games [like Kahoot,
Werdwall]

| Shared folders and
dacuments {like googla
drive, onedriva, etc.}

All digital tools are positively assessed, with
average grades from 3.44 to 4.11. This is so
even though “integrated external tools” were
not rated very high in the previous question
(with an average rank of 5.16).

A fascinating trend that can be observed here
is that games drop in rating with the increase
of age! And there is no exception here. Similar
could be tools for surveying if it weren't for
30-50 years old. The most popular are
video-sharing platforms, followed by shared
documents and folders. Both of those are
more focused on content than interaction,
which can tell us that this is more in the focus
for the learners. The least appreciated are
audio podcasts, which could also make sense
being online courses more focused on visual
learning.

Over 50 are below the average for all tools.



How well do the following digital tools work for you when integrated
in an online learning course?

B Tools for collecting ideas

. 387 (like Jamboard, Padlet)
: : 40
18-25 . 3.40_ 4'1?33 [ Video sharing platforms
413 (like Youtube, Vimeo)
: 3.58 [ Tools for surveying
25-30 : 5'333‘674'00 opinion (like Mentimeter,
3.9%_17 Slido)
|| Audio podcasts
: 3.97 ‘
30-50 . : 3"3/'3'844.19 [ Games (like Kahoot,
= 3.64 4.09 Wordwall)
_ [ shared folders and
3_._50533365 documents {like google
over 50 32585 drive, onedrive, etc.)
: 4.00
0.00 1.00 2.00 3.00 4.00 5.00

The results are quite similar between the two genders. Women appreciate a bit more tools for
surveying and men tools for collecting ideas. The two main remaining videos and shared
documents.

How well do the following digital tools work for you when integrated
in an online learning course?

B Tools for collecting ideas
(like Jamboard, Padlet)

3.97 [ Video sharing platforms
417 (like Youtube, Vimeo)
Men 3.53 .
j 3.53 [ Tools for surveying
3.47 opinion (like Mentimeter,
4.10 Slido)
| Audio podcasts
3.82 I Games (like Kahoot,
410 Wordwall)
Women | . 3.90
= = - 342 [ shared folders and
3.81 documents (like google
4.12 drive, onedrive, etc.)
0.00 1.00 2.00 3.00 4.00 5.00

There are no stark differences between respondents from different countries. Learners from
Greece appreciate more the tools for surveying opinion, but less shared documents.



How well do the following digital tools work for you when integrated

in an online learning course?

Greece |

Other countries

0.00 1.00 2.00

In most of the categories, those that have attended 1 to 5 courses are generally happier with all
the tools than others. This could be because first-timers need time to get used to the tools and
those that see them more than 5 times get bored with them! In many of the categories, in fact,
first-timers are less positive about tools. One exception is Audio podcasts (which are on average

the lowest of all).

3.00

3.93
4.20
4.07

3.40

397

3.84
4.08
3.71

3.74
413

4.00

5.00

B Tools for collecting ideas
(like Jamboard, Padlet)

Video sharing platforms
(like Youtube, Vimeo)

Tools for surveying
opinion (like Mentimeter,
slido)

Audio podcasts

Games (like Kahoot,
Wordwall)

Shared folders and
documents (like google
drive, onedrive, etc.)

How well do the following digital tools work for you when integrated

in an online learning course?

3‘§nﬂ
1 course 3.44 7; .00
3.563 94
422
A
1-5 courses 357 4508'4
=406
370
5-10 courses 5_—2-2 3.7496
e 3:704 04
3.63
More than 10 ;?.,3.54 4.08
317 4.08
0.00 1.00 2.00 3.00 4.00

Those that have attended online courses are generally more positive about the tools than those
attending MOOCs or others. Perhaps since the experience of online courses is more intense and
dynamic. Or it could be that some of those tools are interactive only in synchronous modus,

which doesn't usually happen in MOOCs.

5.00

B Tools for collecting ideas
(like Jamboard, Padlet)

Video sharing platforms
(like Youtube, Vimeo)

[ Tools for surveying
opinion (like Mentimeter,
Slido)

| Audio podcasts
|

Games (like Kahoot,
Wordwall)

[ shared folders and
documents (like google
drive, onedrive, etc.)



How well do the following digital tools work for you when integrated
in an online learning course?

[ Tools for collecting ideas
{like Jamboard, Padlet)

412

415 [ Video sharing platforms
i 3.96

Online courses 3 (like Youtube, Vimeo)

[7] Tools for surveying
opinion (like Mentimeter,
Slido)

MOQCs [ Audio podcasts

I Games (like Kahoot,
Wordwall)

[ Shared folders and
documents (like google
drive, onedrive, etc.)

Both

0.00 1.00 2.00 3.00 4.00 5.00

Youth workers are generally positive about the different tools, while for the others this fluctuates
a bit. Trainers have no tools that they marked over 4.00 on average, which is quite interesting. The
lowest score overall (even for other questions inclusive) was were audio podcasts for the
managers! But then they appreciate shared folders and documents. Looking at the trainers it
could also be that they consider tools just a means to reach the learning objectives, but not the
most important part.

How well do the following digital tools work for you when integrated
in an online learning course?

B Tools for collecting ideas

| (like Jamboard, Padlet)
: : 367 417
Managers 267 3 42: 3.83 [0 Video sharing platforms
altemm 425 (like Youtube, Vimeo)
) 363 [ Tools for surveying
Project 3'263"'63 4.16 opinion (like Mentimeter,
managers : : : 33:%_‘9'-5 slido)
[ Audio podcasts
12200 :
it F r'f_fm [l Games (like Kahoot,
3.35 3.90 Wordwall)
B Shared foldersand
4,.9-;’8 documents (like google
Youth workers 3f5§ 3-194 drive, onedrive, etc.)
: : 4.06

0.00 1.00 2.00 3.00 4.00 5.00



Is there any other digital tool you can suggest
to integrate in online courses?

pear_deck wakelet zoom
badges other_e-learning_platform

al_elements mural citiesoflearning wonder
more_live_video_sessions google docs for collecting feedback

il online_quizes [
genially

trainers_with_linked videos interactive_energizer_games
monday project_with_autosteps_vertification

prepared_by_the practices exchange sessions
materials_given

On a scale from 1 to 5, to what extent do
you..

On ascale from 1 to 5, to what extent?

B Using external sources

B Like creating own content

W Effectiveness of
synchronows

o Effectiveness of
asynchronaus

In general, learners appreciate using external
sources more, rather than creating their own
content. When it comes to the effectiveness of
synchronous and asynchronous learning, both
are evaluated almost equally.

External sources seem to be OK appreciated
by learners of different ages, though an
interesting trend is that the older they get they
appreciate them a bit more.

As for creating their content, this is quite low,
which could be down to the confidence and
autonomy of learners. This confidence grows a
bit with age, but then it drops slightly again for
those over 50+.

In terms of the effectiveness of synchronous
and asynchronous, the average is similar.
Those between 25 and 30 and over 50+ prefer
synchronous activities.

Women seem to slightly prefer creating their
content over men.

On a scale from 1 to 5, to what extent?

W using B Like creati ]
Wl Effectiveness of asynchranous

1825 2530 30-50 awver 50

Women seem to think that asynchronous
activities are more effective in comparison to
men; maybe this could be related to the
effectiveness in the planning of time.

In both cases, the majority prefer using
external content more than preparing their
own.

On a scale from 1 to 5, to what extent?

W using B Like creati ]
Wl Effectiveness of asynchranous

hten ‘Women

Other countries seem to think that
asynchronous is more effective than those
from Greece. If we go with the stereotype that
Greek learners prefer interaction, this could be
one of the reasons. In other countries the
effectiveness of asynchronous and
synchronous activities are the same.

On a scale from 1 to 5, to what extent?

W using B Like creati ]
Wl Effectiveness of asynchranous

Greeco Other countries

Using external sources seems to grow
progressively with the number of courses
learners participate in. Once again, perhaps
learners get more courageous and curious



with the number of courses they take.
Meanwhile, the creation of own content
remains unpopular throughout.

Itis also interesting to see that with more than
10 courses the effectiveness of synchronous
increases towards the asynchronous.

On a scale from 1 to 5, to what extent?

W Lsing external sources [ Like creating own content [l EMfectiveness of smchronous
0 Effectiveness of asynchronous

433

396 40896

394 84

35

3,89 396
3.

5!

Mare than 10

5410 courses

1course 1-5courses

Learners in online courses believe synch is
more effective, MOOC learners the opposite,
which probably shows also the reason why
those learners choose MOOCs or online
courses.

On a scale from 1 to 5, to what extent?

W Lsing external sources [ Like creating own content [l EMfectiveness of smchronous
0 Effectiveness of asynchronous

o
Ondine courses MODLs Bath

Managers seem to have the biggest gap

between using external sources and creating
their own content. One reason could be that
managers tend to optimise the resources

already existing instead of creating new ones.

On a scale from 1 to 5, to what extent?

. ! sources . '3 ntent . ) i
W Effectiveness of asynchronots

417 a1 A
8% 7 5829 3.9:3.95

Managers Youth warkers

Project managers Trainers

How would you balance between
synchronous and asynchronous

activities?

activities and then one quarter

learning

How would you balance between synchronous and asynchronous [sarming activitiss?

s

o

| Maore synchronous than
amynchranous activities

B The ssne amount of both
types of activities

= Mare asynchronous than
synchronous activities

;000

Al Learners

Overall, half of the people prefer to have an
equal balance of synch and asynchronous
prefers
synchronous and one asynchronous, which is
once again in balance.

How would you balance between synchronous and asynchronous
fearning activities?

W More thar activities [l The af both types of activities
B Mon i activitie:
B0.00%
BE.67%
B000% 53.33%
47.83% 45.00%
anoo% 5. 354
67% - 9
20. ¥ 0%
20:00%

1825 2530 30-50 awer 50

When it comes to age groups, the age group of
25 to 30, interestingly has no person that
prefers more asynchronous, but the sample in
this group is the smallest, so this might not be
an accurate representation. One other thing is
that learners over 50 have the strongest
preference for synchronous activities.

How would you balance between synchronous and asynchronous
fearning activities?

B mere than sevivities [l The
B Mor - activitie:

af both ypes of sctivities

GOL00%

50,98%
50,00% i7aa% 50.00%

A0.00%

2000%

1 course 1.5 courses 5-10 courses heore than 10

Here is an interesting trend. The more courses
learners take part in, the stronger their
preference for asynchronous activities is. This
is still not a big difference, but the trend is
clear. This can have quite a logical reason, as
the more courses a person takes, the more
time is needed and synchronous activities
require more time invested and more
adjustment to other learners.



How would you balance between synchronous and asynchronous
learning activities?

B Mors synck than asy activities [ The
B ™ than

of bath types of actities

BO.D0%

60.00%

40.00%

20.00%

Both Online & MOOC

Online courses MODCs

Interestingly enough, those learners who
participated in both types of courses seem to
have a bit more layered opinion than others
and are the only group that has a significantly
lower average for the balance between synch
and asynchronous. The ones that are
advocating the most for the balance are the
participants in online courses.

How would you balance between synchronous and asynchronous
learning activities?

B Mare synch than asy activities [ The of bath types of activities
™ than ativities
58.33%
B0.00%
50.00%
416 4211%
40.00%
33.33%
1.58% 0,00% 30
26

111%

Youth workers

Managers Project managers Trainers

Managers prefer synchronous and even
asynchronous overbalance. Whereas YW are in
favour of the balance and do not prefer
asynchronous. Perhaps the nature of their
work goes more in favour of being at the same
time with others? Or probably because they
have a clear schedule of work, and they
therefore can programme their learning more
efficiently knowing when  synchronous
activities are scheduled.

What is for you the ideal duration of a
synchronous learning activity (webinar,
online panel, etc.)?

What is for you the ideal duration of @ synchronous learming activity (webinar, anling panel, gtc.|?

= 1 hour

® 1-2 hours

m 23 hours

= Maore than 3 hours

Overall, 1-2 hours of duration of a
synchronous learning activity seems to be the
winner with 58,62% of the responses, followed
by 1 hour that gathers 28,45% of responses.
Only 11,21% of respondents chose 2-3 hours,
and more than three hours was only favoured
by 2 people in total!

What is for you the ideal duration of a synchronous learning activity
{webinar, online panel, etc.)?
W thour [ L-2howrs [ 2-3hours [ Morethan 3 houss

E0L00% T3.35%

59.42%
60.00%
50.00% 50.00%
450
A0.00%
2500525 00% 26.09
204
20.00% B0
7% 0%
00% 00% i 00%
0.00% —
2530 3050 over 30

1825

While the duration of 1-2 hours is the favourite
of all ages for the younger learners it seems to
be a learning necessity since only the 26,67%
have chosen another duration than the 1-2
hours. The age group of 30-50y.o. follows,
rating 1-2 hours in the highest position with
59,62% of answers. Learners from Greece
prefer slightly longer duration than from other
countries, but this is not a large number.

What is for you the ideal duration of a synchronous learning activity
{webinar, online panel, etc.)?

W thour [ L-2howrs [ 2-3hours [ Morethan 3 houss

80.00%
63.33%
56.98%
60.00%
A0.00% 31.30%
20,00
APk 163%

0.00%

There is a slightly bigger percentage for 2-3
hours in the group of 1-5 courses and more
than 10. This could be due to experience and
understanding that these activities take time
for the group to warm up. Still, those who
attended 5-10 do not share this view.

What is for you the ideal duration of a synchronous learning activity

(webinar, online panel, etc.)?
B ihcur [ Y2bour @ 2-3hours B Morethan 3 houss

B0.00%
BE.6TR
61.11% 60.87%
G0.009%5 52 4%
A40.00% 3333

20.00% ! 50%

Mare than 10

1 courss 1.5 courses 5-10 eoLirses



What is for you the ideal duration of a synchronous learning activity
(webinar, online panel, etc.)?

B lhour [ Y2hous B 2-3haurs [ More than 3 houss

B0.00%
BE.6T%
61.11% 60.87%
60.00% 52.94%
40.00% 3133
2941 30.
20,83
20.00% i 50%

More than 10

5-10 courses

1courss 1-5 courses

According to this, MOOCers prefer shorter
activities than others. But that could be down
to the nature of MOOC synchronous activities,
which are mostly webinars and are mostly
shorter than group meet-ups in online
courses.

What is for you the ideal duration of a synchronous learning activity

(webinar, anline panel, etc.}?

B lhour [ YZhours W 2-3haurs [ More than 3 hours

B0.00%
63.89%
—" 56.52% 55.66%
3e24
40.00%
26
22.22
20.00% 304% 3.89%
4.35% i
0.00% .00%
0.00%
Orline courses MOOCs Buth Online & MOOCs
Perhaps unsurprisingly, managers prefer

shorter activities. And trainers prefer 1-2
hours, which is somehow a 'standard' in the
training world, so it can go as a default.

What is for you the ideal duration of a synchronous learning activity
(webinar, online panel, etc.)?

W inouwr [ 1-2hours W 2Z-3hours B0 Mare than 3 hours
80.00%

70.00%

58.35% 57.89% 58624

£0.00% 55.56%
416
A40.00% 3333
28.45%
21.08! 20.0
9%
A0 % i21%
o0 T2
Managers Project managers Trainers Youth workers Al

What do you prefer more?

What do you prefer more?

CI

B Facilnated onfire courses.
W Seff-paced online courses

000w

Overall, the preferences are quite balanced,
though facilitated online courses still ‘win’ by
5% or so.

Those above 50 have no clear preference. The
youngest target group is more in favour of
facilitated courses (perhaps due to lack of
experience with NFE), while 25-30 is
significantly more in favour of self-paced
courses.Probably the reason why this group is
often out of the pattern is that it is much more
narrow than the others, being only 5 years
range.

What do you prefer more?

B Al B Selfpaced anling courses
B0.00%

G0.00%

50.00%50.00%

In Greece is a bit more in favour of facilitated,
while in other countries is perfectly balanced.

What do you prefer more?

B Al B Selfpaced anling courses
B0.00%

A0.00%

20.00%

0.00%

Other countries

There is a growth in support for facilitated
courses with the number of courses attended.
Perhaps with the number of courses, it
becomes evident that self-paced courses are
limited in terms of what they could offer.

On the other hand, more courses could signify
more experience with online learning, which
should imply that the learner feels more
comfortable being independent in their
process...



What do you prefer more?

B Facilitated online courses [ Solf-paced anling courses
50.00% 55.56% S6.52%
50

58,33%

98% 00 0%
44.44% 43.48%

40.00%

000

510 courses.

1 course 1-5courses

More than 10

Managers quite strongly prefer facilitated,
whereas for others it is more balanced.

What do you prefer more?

[ |} ili e courses [ Self-paced online courses

B0.00% 75.00%
60.00%
S0.00% 5263% 55.56%
4737%
(44.44%
.00%
#* AOD0%.
25.00%
2000%

Managers Pioject managers Trainers Yauth workers

Are badges useful for
learning?

supporting your

Are badges useful for supporting your-ls

i m Yes

= No

wom

T

LT

Two-thirds overall for yes, with the highest
support among the youngest target group
(100%) and those over 50. Those between 30
and 50 seem the most sceptical, though still in
favour of the badges. This is kind of
interesting, being this age frame also more
familiar to the badge system.

Are badges useful for supporting your learning?

100.00% W oves W No

100.00%
75.00%
50.00%

25.00%

0.00%

18-25 25-30 30-50 over 50

Women seem more in favour of the badges
and quite strongly so.

Are badges useful for supporting your learning?
B BN

80.00%

60.00%

40.00%

20.00%

Like with the age, those attending one course
or more than 10 (so, on the 'extremes') are
very much in favour of the badges. Perhaps it
comes with first enthusiasm and then
persistence as well - badges make sense when
they build on one another.

Are badges useful for supporting your learning?

WY BN
100.00%
83.33% 83.33%

75.00%

50.00%

25.00%

0.00%
5-10 courses

1 course 1-5 courses.

More than 10

Managers and trainers are less inclined, while
youth workers seem to love them! Perhaps
they are just following the taste of young
people they are working with? Or probably
because the badges are more visible to all,
quicker to apply to youngsters and to reach
objectives, kind of "showing" results also for
the project managers.

Are badges useful for supporting your learning?

W yes W No
100.00%

82.35%

75.00%

50.00%50.00% 50.00%50.00%

50.00%

25.00%

0.00%

Managers

Project managers Trainers Youth workers

What of the following would you like to see
more and what less in an online course?



Interactive activities and visual elements were
the activities most requested by the
respondents, which relates well to question 20,
where  tasks and  integrated  visual
elements/videos were among the activities
assessed as the most effective. Informal
socialisation is the least appreciated, even
though the interaction between the
participants is valued highly . This pattern
could mean that in online learning, learners
prefer to be focused on the tasks and learning,
rather than on socializing with others. Inputs
from external experts are also not appreciated
much.

#1 Interactive activities #2.81 average

#2 | Visual elements #4.54 average

#3 Interaction between

-~ #4.74 average
the participants

#4 | Reading materials #4.89 average

#5 Facilitation from the

#5.57 average
educators

Freedom to choose
#6 | what and when to
learn

#5.84 average

Time to complete

#7 tasks

#5.91 average

Tasks and

) #6.15 average
aSSIgnments

#8

#9 | Inputs from external

experts #7.15 average

Opportunities for

#10 | | L
informal socialisation

#7.4 average

What of the following prevents you most
from learning in online courses?

40

The findings on this specific question have
much to say! If we want to look into creating
quality online and blended learning activities
then here might be a key point to look at.

A majority of the learners' respondents
answered that the lack of time is preventing
them from learning while 19 responses equally
follow the “Having too many courses
assignments” and “lack of face to face
interaction”. Those elements should be taken
into consideration by facilitators/educators
and course providers as well, to ensure quality
in online and blended learning activities.

On a scale from 1 to 5, how much do you use
the digital tools that you learned in the
online courses (e.g. in your own online
courses, in youth work)?

Looking at the overall picture (next page
graph), we can see that the average how much
digital tools learned in an online course was
used on a later stage by the respondents,
scored 3.82. That is a quite positive average
and it can be analysed in the graphs below.

How much do you use the digital toold that
you learned in the online courses?

Youth Workers

4.5% Project Managers

3.0%
Managers 1.5% '

All 15.7%

Both 3.7%

MOOCs 3.7%
Online Courses
8.2%

All 15.7%
Other
Countries
12.7%
All 15.7%
1 Course
5.2%
1-5 Courses
5-10 Course 4.5%

More than 10
2.2%

3.7%




It grows with age, which could mean with
practice as well? Or also it might be self
awareness of what is learned and how to apply
it once digested.

How much do you use the digital tools that you learned in the online
courses?

Women a bit more than men.

How much do you use the digital tools that you learned in the online
courses?

Other countries a bit more than Greece.

How much do you use the digital tools that you learned in the online
courses?

Otfer countries
nIw

Grows with the number of courses, which
could be quite logical - the more people attend
and experience the tools, the easier it
becomes to apply them in their practice? Here
to notice also a correlation between the age
groups and the number of courses they
attended. There are often similar trends within
the same question.

How much do you use the digital tools that you leamned in the online
courses?

Maore than 1}
36,

MOOCs a bit more than online courses and
then both even more. With MOOCs it could be
because the focus is more on tools within the
courses as well, as there are fewer ess synch
opportunities. In addition, one part of learners
also come because they would like to search
for new ideas, content and tools. And one
other element could also be that the content
of Mooc remains longer available and the tools
can be seen again, while in other online
courses not always the materials/tools remain
available longer.

How much do you use the digital tools that you leamned in the online
courses?

Clearly, trainers are there to steal the tools!
Joke aside, it is interesting that it is the least for
the YW, as they also do educational activities
with the young people... This could also mean
that Youth Workers don't use many online
tools for their own daily practice.

How much do you use the digital tools that you learned in the online
courses?

Youth workers
T




How much time do you spend on an online
course?

How much time do you spend on 2n online coursa?

o

W Less than 1 hour @ week
| Afew hours 3 week

B About 1 hour a3 day

0 A few hours & day

oo

Al Learmers

Like with the hours for the synchronous
activity, the second option, with a few hours
per week, is the most 'popular' one. A question
would be, if people know how much time they
spend or if itis more the estimate and then itis
not the minimum offered in the survey, butitis
also not a lot of time, so the second option
seems the most natural.

The difference between the age groups is
there, but where there is the highest jump, the
sample is smaller than others (25-30).

How much time do you spend on an online course?

W essthan Lhouraweck [l Afewhoursaweek [l About1howraday [ Afow hoursaday
100.00%

a0.00%

7333%
75.00% 1]

50.00%

25.00% y 9 g £7.90%

18-25 25-30 30-50 aver 50

Women seem to be willing to spend a bit more
time than men on the courses. Would it mean
that men consider themselves quicker
learners? Or would it mean that women love to
learn more than men?

How much time do you spend on an online course?
M Lsssthan dhouraweek B Afewhoursaweek [ Abocutlhoursdzy B0 Afew houws 8 day

BO.00%
BO.00%
A0.00%
20.00%

0.00%

How much time do you spend on an online course?

B Lessthan1houraweek [l Afewhoursaweek [ Aboutl hougg ga& [ Afew hours a day
60.00% 56.67% )

40.00%

%

20.00%

Greece Other countries

Those who attended more than 10 courses are
more likely to invest even a few hours per day.
Is it because they are used to the rhythm or
because they anyway have more time to spend
on online courses and hence also a number of
them attended? In general, a few hours a week
seems to be a good time investment for all.

How much time do you spend on an online course?

W Lesstnan 1houraweek [ Afewhoursaweek [l About Thouraday [0 A few hours a day

BO.O0%
B471% 65.27%
EO.00H
50.00%
A4.44%
3889,
o 4000%
5.00%
2174
. 69%
20Tk TS N 25 2 50%
B4, B70%
56% 5%

5-10 coairses

1 course 1.5 courses

Mare than 10

Youth workers seem to be more willing to
invest in longer hours, while trainers are the
least (more or less together with the
managers). Are these the busiest categories?

Anyway, this gives good information when
creating courses for particular target groups.

How much time do you spend on an online course?
W Lsssthan Dhouraweei [ Afew hours a weeke B About Thouraday B A few hours 3 day
BO.00%
86.67%

65.00%

BO.00%

A0.00%

20.00% 166760667 %

0.00%

Managers Praject managers Trainers “fauth workers

What is in your opinion an ideal length of an
online course, taking into account both
synchronous and asynchronous learning
activities?



What is.in your opinion an ideal length of an online course?

s
W Less than @ month
= 1to 2 manths

o ® 3 to 6 months
o Self-paced

o

1000

Overall, the second option wins again!

The ideal length of an online course according
to the respondents is between 1 and 2 months,
with less than a month being the second most
popular choice. Younger learners particularly
appreciate shorter courses, with 80% of 18-25
year olds and 75% of 25-30 year olds
preferring courses that are up to 2 months.

Especially for 30-50 year olds, who as the
biggest age group then push the percentage
for this option higher. The next option is less
than a month and then self-paced. 3-6 months
is not particularly popular with any group, but
at the same time, there aren't that many
courses that last long (neither online nor
residentially), so besides no time to spare, it
could be due to a lack of evidence and
experience in lengthy courses. Probably we
need to take into consideration that some
long-lasting courses can be university courses
also on a payment basis.

What is in your opinion an ideal length of an online course?

M iessthanamonth Bl Lto2manths Wl 3toGmonths M Sefpoced

50.00% ALESS

AOOIN0% A1ETH
£33 33%

30.00%
20,00% 16.67%

10.00% 6 67%

1825 2530 3050 awar 50

Men prefer short(er) and self-paced courses,
while women go for 1-2 months. Compared to
the question about willingness to spend time
on the course, it seems women are willing to
invest a bit more time. Or this could mean that
women need to plan on a mid term/longer
perspective on their learning and working
agenda.

What is in your opinion an ideal length of an online course?
M Lessthanamonth [l 1to2months [ 3to6months [ Self-paced

60.00%

51.19%

40.00%

26.67% 26.67%

20.00%

Men Women

First-timers (or those that did one course and
choose it wisely) are definitely in favour of
short courses, whereas others go for 1-2
months. Those who have 5+ courses seem to
become more in favour of self-paced courses.
So, for those more experienced in online
learning, this seems to be a fairly popular
option. This makes sense as experience is also
more clear what/when and how much each
learner would like to invest.

What is in your opinion an ideal length of an online course?
W tessthanamonth [l lte2months Wl 3todmonths [ Seif-paced
B0.00%

61.11%

56,52%

E0.00%

A0.00%

21.7d% 20.83%8

20.00% % ¥
1 e i
1 B.70%

1 course 1-5 courses 510 courses More than 20

MOOC participants seem to be a bit more in
favour of longer courses, but MOOCs are
generally longer than online courses. Hence,
this could be down to the experience as well.

What is in your opinion an ideal length of an online course?
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What is in your opinion an ideal length of an oniine course?
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Have you participated in a blended learning
activity?

Have you participated in a blended course?

Na

What is the most important added value of
blended activities compared to online
activities?

Under this question, the participants were
asked to rank according to importance seven
benefits from blended learning that bring an
added value compared to online learning
activities. According to the answers, almost
equal numbers of the respondents think that
blended learning allows you to better prepare
for the residential course; that it helps extend
the duration of the learning process; it
supports the group formation; and it provides
diversity in learning methods.

Overall rating of the types of benefit according
to the preference from the respondents:

It allows you to complete some tasks in
your own rhythm

It allows you to follow-up the learning
after the course

It enables you to bring in your local envi-
ronment in the online phase

It supports the group formation

It allows you to better prepare for the
residential course

It allows you to complete some tasks in
your own rhythm

The duration of the learning process is
extended

It enables you to bring in your local
environment in the online phase,It allows
you to follow-up the learning after the
course,It provides diversity in learning
methods

It allows you to better prepare for the
residential course

The duration of the learning process is
extended

It supports the group formation

It provides diversity in learning methods

On a scale from 1 to 5, which methods are
the most useful to be done in the online
phase of the blended course?

On a scale from 1 to 5, which methods are the most useful to be done in the online phase of the
blended course?

8 Reading intraductary
course materials

W (Video) interviewing
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colleagues fram the local
enviranment

= First exploration of topics
in discussion forumms

» Getting 1o know each
ather through small tasks

W Self-assessment of
comgetences (pre and
posth

Overall, the self-assessment 'wins'. Given that
in its nature, it is 'pre' and 'post' it could make
sense. The next one is interviewing someone
in the local community. These two tasks are
quite independent of the rest of the group,
perhaps this makes them more suitable?

For getting to know each other, the youngest
group marked it quite high and significantly
higher than other target groups. Once again,
this could be due to autonomy and
independence, which gives an important



aspect to be underlined.

For the younger categories (18-25 and 25-30) it seems clear that the most useful methods would
be getting to know each other through small tasks. In second place would be the first exploration
of topics and interviewing. While for 30-50 age the self assessment is the most useful followed by
reading intro material.

On a scale from 1 to 5, which methods are the most useful to be
done in the online phase of the blended course?

B 1825 [ 2530 [ 3050 [ over50

Reading introductory 3?2?]5
course materials | = 313 3.89
(Video) interviewing y Q-spga
beneficiaries and 3.82
colleagues from the |.., [~ s 3,58

First exploration of
topics in discussion
forums

Getting to know each
other through small
tasks

Self-assessment of
competences (pre and
post) |
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The trend between men and women here seems to be similar, while both are preferring the
“getting to know each other” “interviewing” and “self-assessment” as more useful.

On a scale from 1 to 5, which methods are the most useful to be
done in the online phase of the blended course?

B ven [ women

Reading introductory 3.57
course materials

(Video) interviewing 3 71
beneficiaries and -
colleagues from the I...

First exploration of 3 50
topics in discussion :
forums

Getting to know each 3 86
other through small -
tasks

Self-assessment of 3.93
competences (pre and
post)
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Very interesting! Greece is less keen on self-assessment than the others. Could this be due to
practice in the country?

On a scale from 1 to 5, which methods are the most useful to be
done in the online phase of the blended course?

B Greece [l Other countries

Reading introductory
course materials

(Video) interviewing
beneficiaries and
colleagues from the I...

First exploration of
topics in discussion
forums

Getting to know each
other through small
tasks

Self-assessment of
competences (pre and
post)

0.00 1.00 2.00 3.00 4.00 5.00

Managers and project managers seem more keen on reading than others, but then less willing to
do interviews in the local community. More passive than active competence development? But
then managers would like to engage in small group discussions ?

Managers also do not seem very keen to interact with others, while project managers are (more
in need of collegial support?)

Managers and youth workers are not so positive about the self-assessment, while this is perhaps
the only thing trainers are positive about! This is probably because youth workers are lacking
knowledge/practice with self assessment while for trainers it is very much at the
international/erasmus+ level on a daily basis.

On a scale from 1 to 5, which methods are the most useful to be
done in the online phase of the blended course?

B Managers [ Project managers [l Trainers | Youth workers

Reading introductory ; = 33_.78:0

course materials : : 3.3345
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topics in discussion
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What more would you like to add, which can
help online learning educators to design
more effective online and blended learning
courses?

There were almost as many different answers
to this question as there were people
providing them! This could imply that we still
do not know that much about online/blended
learning and the answers are based on
people’'s personal preferences and individual
observations. This can be supported by most
of the answers, in fact, either asking for online
to be used only as complementary to
residential or proposing things that are known
from residential settings. (e.g. “we should
remember that in non-formal education
settings working online is or shouldn't be our
first choice (face to face interaction is the best
choice)”. This could imply that most of the
respondents (and most of the community as a
whole) are still not versed enough in the online
learning to propose more comprehensive
changes/additions.

Connected to that, one thing that, at least
several respondents agree on is to make sure
to have a mix of learning environments: online,
face to face, self-directed. Or, in other words,
for those respondents, the only good online
learning is when blended with face-to-face
learning as well. Even if the course is online,
having tasks to be done ‘offline’ (individually or
in a small group and then reporting through an
online tool) can be highly beneficial.

Another thing that was mentioned several
times is different things that can maintain the
focus of the learners. In fact, focus has been
highlighted several times, as the attention
span is limited online, so it is important to find
ways to keep the focus away from distractions.
This could be done through more creative and
interactive (more involvement from the
participants) methods and small group work
(pairs, breakout rooms during live sessions,
networking). Other ways to achieve this is by
having short(er) courses and/or short(er)
live sessions, as well as shorter and more
frequent breaks.

Furthermore, several respondents mentioned

the importance of learners’ ownership of the
course and possibilities to influence its
contents. Some suggestions are: collecting
learners’ needs and learning objectives;
opportunity for feedback and changes in the
course; common decisions about the dates of
the live sessions, personal approach and a
sense of community.

Individual tasks were highlighted by several
participants as well: tasks to prepare
individually and then share with the group, as
well as assignments that will be followed by
facilitators or peer feedback.

Recognition and Youthpass were mentioned
as well. Namely, more recognition for the
learning achieved; Youthpass reflecting the
average time that the course needs; Youthpass
reflects the modules of the course; Youthpass
translated to different languages.

Finally, there were a few more individual
suggestions: not forgetting about the body
(movement, sensations); having all materials in
one place; not using too many tools; enabling
informal experiences; more practices from
organisations; video interviews from experts in
the field.



3.2. Courses Educators/Facilitators

While most of the survey questions for
learners were based on already formulated
answers for the Facilitators/Educators the
team selected to work on open-ended
questions as well due to the experience that
this target group have with online and blended
learning activities. Find below their responses.

What excites you the most about online
learning platforms? What are the key
opportunities that they offer?

One respondent wrote: “They are available for

everybody everywhere.” And many
respondents shared this view, as they
highlighted inclusion and accessibility,

including reaching out to those who would
normally not be involved. This is a bit at odds
with many preferring face to face learning in
their answers to this survey as learners, while
accessibility is one of the key principles of
non-formal learning and, hence, should work
strongly in favour of online/blended learning.

This accessibility and reach is mentioned in
two ways: reaching more people (in
numbers) and then to those who are facing
certain obstacles for participating in
face-to-face learning opportunities: due to a
certain disability, or by being more shy and
introverted (having social anxiety), living in
remote areas, or simply not being too keen on
travelling. For those who struggle with being
part of larger groups, online learning enables
them to have that community spirit, while
being able to influence the level of interaction
(especially in asynchronous courses, learners
themselves decide to which extent they want
to interact with other learners).

In addition, it was highlighted that online
learning  enables richer international
encounters, because the distance is not an
obstacle.

Connected to that, asynchronous learning
opportunities enable learners to connect
according to their own time schedule (and
even the time zone), which enables an even
wider access.

This, in turn, leads to greater flexibility, which
was another aspect that was raised by quite a
few respondents. Flexibility in terms of time
spent, places where learning happens,
pathways of learning, etc. Flexibility can,
furthermore, be connected to more
autonomy in learning, as online, especially
asynchronous opportunities, can be (more)
suitable for self-directed learning. Flexibility is
directly connected to time saving/time
management, as time is saved on travelling,
but self-paced learning also enables one to
manage time for learning more flexibly.

Versatility (The ability to adapt) was another
aspect highlighted that also supports more
flexibility in learning.  There are many
platforms (learning environments) and tools
that are available and complement each other
and courses are easier to be adapted to
different learning styles. This in turn provides
more opportunities for participation. And for
some people, this versatility of platforms and
tools also breeds more creativity.

Another important aspect, mentioned by
several respondents, was opportunities for
interaction and peer feedback and
learning. When tasks are completed,
individuals can easily upload them for others
to see and provide their feedback. There are
also diverse opportunities for interaction
(versatility once again) and direct contact with
the learners.

Furthermore, the fact that content can
remain, even beyond the duration of a specific
course is seen as a great advantage of online
learning. This applies also to recorded content
(e.g. webinars), but also materials that can be
available all the time to the learners.

Besides those most common ones, there were
several other aspects mentioned: novelty

(new opportunities, new partners, new
approaches), greater traceability and
statistics, the possibility to structure

information in clear blocks, as well as to
summarise them visually (by using different
digital tools), automated recognition system
(issuing badges based on specific criteria) and
development of digital competences is seen



as a great benefit of learning as well.

Finally, several respondents also mentioned
the benefits for the trainers. More flexibility in
their work, convenience from using their own,
familiar space for facilitation.

The key benefit of blended learning is that it
enables a combination of residential and
online learning and could be very beneficial if
we understand what methods to use and
which topics to cover in residential and which
online.

In your opinion, how to balance between
synchronous and asynchronous learning
activities?

In your opinion, how to balance between synchronous
and asynchronous learning activities?
50.00%
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The vast majority (almost half of them) of the
respondents answering from the perspective
of an educator/facilitator seem to prefer to
have an equal amount of time given to
synchronous and asynchronous learning
activities.

While in online courses educators/facilitators
seem to be not yet decided which is the best
way to balance the synchronous and
asynchronous learning activities since the
numbers that the responses given are
“playing” up and down no matter the
experience or the number of online courses
that they have been facilitating, when it comes
to blended learning activities we can see a
clear decrease of the preference of
synchronous activities through the facilitation
of more courses.

In your opinion, how to balance between synchronous and
asynchronous learning activities?
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In your opinion, how to balance between synchronous and
asynchronous learning activities?
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What are the approaches/methods that you
use the most in facilitating online learning?

22 facilitators have placed as their 1st or 2nd
option the “interactive approaches and
methods “ while another 20 have chosen as
their 1st or 2nd option to be discussions.

On the least preferred method is placed the
“Expert input” receiving just 12 responses as
1st or 2nd option. Interactive activities are the
most preferable method chosen by educators
and facilitators to use while facilitating online
courses followed by “discussions” with their
learners.

Approach/Method | No. of 15t &2 answers

Discussions 20
Expert Inputs 12
Individual tasks 16
Interactive 22
activities

Small group 19
tasks

Synchronous 19
activities




On a scale from 1 to 5, how much do you use
the following tools in facilitating online
learning?

Men 3.8
Women 3.87
All 3.85

Number of online courses

1 -5 courses 3.68
5-10 courses 3.63
More than 10 4.25
All 3.85

Number of blended courses

1 -5 courses 3.76

5-10 courses 4.1

More than 10 4.25

All 3.85
CTainers | 383 |

Youth workers 4.07

All 3.85

In your experience, what are the main things
missing on current online platforms for more
productive/effective learning experience?

Unlike the advantages, where there were a few
clear patterns emerging, when asked what is
missing, there were a variety of different
answers. This is a similar scenario to one when
learners were asked what they would like to
add. Hence, this might mean that neither
learners nor facilitators are yet clear on how to
improve online learning experiences, which
could be due to lack of experience,
competence in designing and facilitating
online learning or commitment to developing
it further. One person wrote: “However the
platforms are more skilled than the facilitators
who delivers online courses.” We are not sure
that this could be extracted as a conclusion
and, at the same time, many of the things that
were mentioned as missing are possible on the
existing online learning platforms, but perhaps
not yet fully explored by the facilitators.

That said, there were still a number of aspects
that were mentioned by a few respondents, so
they seemed to be prominently missing from
the current platforms or, at least, the ways in
which they are being used.

Interactivity was mentioned quite a number
of times. More fun and interactive learning,
more  tools  for  co-creation,  more
interconnections and interactive tools.

Direct contact with learners, meaning one to
one or at least live contact between learners
and facilitators. This encompasses individual
feedback, facilitation of breakout (or small)
groups and live chats with the facilitators.
Speaking of the chats, this option was
mentioned by a few respondents, as a need
not only between facilitators and learners but
also among learners themselves and
interactivity.

Connected to that is the need for informal
moments and a sense of community.
Human interaction, the "coffee break" time in
which you informally interact, more team
building and more support from facilitators
with community building. Perhaps connected
to that is an element that was mentioned by
one respondent: “Spatial feeling (only in a few of
them like Mibo, Gather Town etc ) is what should
be present everywhere for a more real use of
spaces and interaction of participants.”

Then there is user friendliness of the
platforms, as many of the current platforms do
not make it easy for learners to follow and
engage, which in turn does not contribute to
motivation for online learning. Hence, there is
a need for a clean design, attractive layout,
user-friendly navigation, a more intuitive way
for participants to interact with each other
and, overall a better user experience (easier,
better organised, all in one place).

There were two practical things highlighted as
well.

A need for automated reminders and
notifications. At the moment, this is
particularly relevant for MOOCs, as
facilitators can't do that if they have a group of



a few hundred people and mass reminders to
all learners don't have such an effect.
Automated notifications could be useful to
remind learners about their progress and what
is still missing, to notify if someone replied to a
discussion or viewed a contribution or about
news on the platform.

Having the possibility to learn on the move.
Either through platform apps, which would be
also compatible with CarPlay, so people could
continue learning while on the move (or
standing still in traffic) or activities that would
require participants to move outside.

Additionally, the following things were
mentioned: more "whiteboard" options,
seamless mobile experience with well
working resize of the content and good mobile
UX; data security; certificates; concrete
explanation, examples; a broader range of
integrated applications; internet
connection and chat possibilities and
accessibility options for persons with
disabilities.

Finally, a few respondents wrote that it would
be good to have either customisable platforms
or interconnection among different platforms
to make the experience more user friendly. At
the same time, one respondent wrote “There's
nothing missing. It is all about training design and
deciding how (= for which purpose) to use them.”

In your opinion as an educator, what is still
needed in making the most effective learning
experience in online learning?

In a way, under this question, respondents
summarised what had been said under what is
working well and what is missing on the
exciting platforms. Therefore, some of the
things are repeating, which is very helpful to
understand what are the most important
elements to be taken into consideration when
designing online learning opportunities. Still,
there were some new insights shared that are
quite important to consider.

For example, the need to support learners in
learning how to learn online. Perhaps the
transition from in person to online activities

has been taken for granted and there needs to
be time and space for orientation,
understanding the ‘new’ learning
environments and ways to make the most out
of learning within them. For example, “Trainees
must be prepared for a change in learning
methodology and know in advance the platform
where the training will take place.” Connected to
that is the motivation and will of
participants to be more engaged, which
could arguably come from feeling more
comfortable and able to learn online.

In order for this to happen, there might be a
need for competence building of the
facilitators, in order to have more
experienced educators/facilitators able to
design the courses and support the learners.
One way to do that would be multiplier
workshops for facilitators. In addition, there
is a need for facilitators and learners both to
develop their digital competences and gain
experience: “..this type of learning is still finding
its place and it needs some time to learn all the
rules to be effective.”

Another way to raise the level of motivation
and engagement of learners is ensuring more
interactivity, which is a running theme
through this survey. This interactivity should
include informal moments and community
building and be applied to the group of
learners, but also interaction between
facilitators and learners. One respondent
wrote: “Remembering that people are still people
and we need to insert more methods of active
participation and adjust them for online work,
instead of just grabbing tools and saying that is
an online method.”

(More) multimedia content was mentioned
as a way to attract and engage learners.
Involving music, videos, and movies. having
more video content with interactive video
players where people can stop the video,
answer some testing questions or give
feedback to video creators. Smooth transition
from one content piece to another, so that
people would feel at ease going through the
content.

That said, there is a strong need to make sure



that the content and the process are
accessible for all. Though online learning
might be more accessible to certain groups,
there are still elements that are less accessible
to those who are visually impaired or hard of
hearing, for example.

Furthermore, this question brought, once
again, a few answers claiming that online will
never replace in person learning and that if itis
to stay, there needs to be a balance of digital
and analogue. “A good training design process
to balance digital and analogic environments
intentionally and according to a defined
training-learning purpose.” This is a direct call
for more blended learning opportunities.

Finally, there was a number of individual
answers: make courses smaller and not so
knowledge heavy; co-create content with
learners; more  design  courses  as
project-oriented learning with  practical
outcomes; pluralism, extra info,
correspondence with working force; easy ways
to evaluate and receive feedback; more
friendly  user;  stable  communication,
availability of technical means; rethinking
learners experience, especially workload; a bit
more practise, to master the tools; some extra
tools to boost up the innovation; follow up
meeting to check individual work and
reflection; enough breaks, including the body
and self reflection.

And one thing for the end: “More immersion
and fantasy, encouraging unlimited creativity in
digital environments.”



3.3. Course Providers

Twelve different countries have been
represented by “Course Providers”. It is
important to mention for the specific target
group that 50% of the course providers have
been already providing online courses and
blended activities prior to the pandemic while
the other 50% of the respondents started
designing and providing online courses due to
the  pandemic  breakout. 42,86%  of
respondents have been provided “1 to 5 online
courses”, while the 50% of them provided “1-5
blended learning activity courses”
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Other important aspects are that of the
respondents of the survey 70% are females
and that 86% place themselves on the positive
spectrum in the question “On a scale from 1 to
5, how easy it was to create/provide an online
course or a blended learning activity?”

What do you believe is missing from online
courses and/or blended courses?

Due to a limited number of answers, it is
difficult to extract any meaningful trend.
However, when comparing to other patterns
emerging throughout the survey what is being
repeated here is the need for more
interactivity (also between the participants)
and direct connection with the organisation.
In addition, there is better preparation of the
participants, more resources and a good
structure/flow of the topic from the beginning
till the end.

Finally, one repeat opinion: “Eye to eye is always
better.”
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1. What motivates learners to fully engage
in online learning?

One of the objectives of this survey was to
discover the features and characteristics that
motivate learners to engage in and complete
online and blended learning courses.

According to the survey results, nearly half of
the learners complete all courses they
start, while 5% of them don’t complete any of
the courses.

The results showed that those learners who
have taken part in more than 10 courses have
a higher completion rate compared to those
that have taken fewer courses, which shows
that online and blended learning clearly works
better for some learners. The survey tried to
identify who those learners are.

Young people aged 18-25 complete more
courses than the other age groups, with 73%
of all the survey respondents from this age
group having completed all courses. Despite
the relatively small number of respondents
between 18 and 25, this could be an indication
that online and blended learning works better
for young people. This could be linked to the
fact that for many of those learners online
learning has already been part of their formal
education in the past years, given that the
survey was conducted shortly after the
Covid-19 pandemic.

Survey respondents based in Greece had a
higher completion rate than those coming
from other countries - 60% of them have
completed all courses compared to 41.86% of
the others. When learners’ profile is
considered, online and blended learning
seems to work better for managers and youth
workers, compared to project managers and
trainers. With this survey it was not possible to
identify the reasons why these groups
complete more online courses than others.

A major take away from the survey is that
MOOCs have significantly lower completion
rate compared to facilitated online courses.
Only 38.24% of all learners engaged in MOOCs
have completed all courses, compared to
65.22% of the learners involved in online
courses.

“ Nearly half of the
learners complete all
courses they start
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ENGAGE IN ONLINE
LEARNING?
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73%
of young people aged
18-25 have completed
all online courses

Based on these findings, we can recommend
online and blended learning for younger
learners, for learners who already have
significant experience in taking partin online
courses and for youth workers and
managers of organisations. In overall, if a
higher completion rate is desired, then a
facilitated online course is a much more
efficient option compared to a MOOC.

The survey also asked learners about the
reasons that prevented them from completing
their online and blended learning courses. By
far, the strongest reason was that learners
haven't planned their time efficiently enough.
The survey showed that failing to plan their
time is the main challenge for all learners,
regardless of their age, gender, experience,
country of origin, or their role in youth work.



According to the survey results, having too
many tasks to complete and methods that
are not engaging enough are the other
obstacles that prevent most learners from
completing courses. However, some
obstacles appear more significant for some
groups of learners. For learners based in
Greece, the second most important reason
was lack of interaction with other learners. As
there was not enough responders from other
countries, it is impossible to conclude whether
this could be true for learners from other
geographical areas as well. However, this was
one of the main reasons also for those aged
above 50, who were much less concerned with
the methods not being engaging enough. For
participants in online courses, not having
enough interaction with others was also the
second most important reason for not
completing a course.

Based on these findings, we can recommend
to course providers and facilitators to be as
clear as possible about the amount of time
required by the course, so that the learners
can plan their time  accordingly.
Furthermore, when designing the course,
facilitators and course providers should be
more conscious of the number and nature
of tasks given to learners. They should also
be careful to provide enough opportunities
for learners to interact with each other, as
this appears to be an important need for
some profiles of learners.

Finally, since the main reason for not
completing courses is related not to the
courses themselves, but to learners’
competences, we recommend that more is
done to support and prepare learners to
take part in online and blended learning.

2. How do learners prefer to learn online?

The survey results showed that
assignments/tasks, reading materials and
embedded/ integrated videos and other
visual elements (infographics, pictures,
gifs) are the most effective for learners'
learning process. The least effective activity
appears to be the glossary, followed by wiki,
chats and small group tasks. This means that

individual activities work better in online
learning, compared to activities that should be
done in groups or through interaction with
others.

This finding is supported by the responses to
another question of the survey: “What would
you like to see more and what less in an online
course?”. The survey showed that most
learners want more interactive activities
and visual elements. The third most popular
request from the learners is interaction
between the participants, which seems to go
against the findings from the previous
question, when activities requiring interaction
were deemed as the least efficient. However,
this is in line with the finding that lack of
interaction is among the main reasons for not
completing online courses. When taken
together, these findings could mean that the
need for interaction exists and is important,
but the activities currently offered by online
learning platforms (such as wiki and chats) are
not effective for achieving that purpose.
Perhaps this also means that the methods that
work well in an offline setting (such as group
tasks) cannot be simply copied in an online
environment.
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52.59% of learners
prefer facilitated online

courses, and 47.41%

prefer self-paced ones

The facilitators of online learning are
somewhat in line with learners when it comes
to effective methods to be used. The
highest-ranking type of activity used by
facilitators is “interactive activities”, which
responds to learners’' needs, but the next most



popular activities are discussions, small group
tasks and synchronous activities. As these do
not really fit to what learners wants to see in
online courses, perhaps facilitators should
reconsider their approach.

Based on this, we can recommend that the
facilitators and course developers need to
find new ways and methods to support
interaction and cooperation between
learners in online courses. At the same time,
to make online courses more effective, they
should create more interactive
assignments/tasks and should strengthen
the integrated reading materials, videos and
various visual elements.

In general, learners prefer a balance between
synchronous and asynchronous activities.
However, the more learners take partin online
courses, the stronger their preference for
asynchronous activities is. This could mean
that more experienced online learners are
more independent and prefer completing
tasks individually, rather than together with
other learners.

The highest percentage of learners asking for a
balanced approach between synchronous and
asynchronous activities is found among the
learners that have participated only in online
learning courses. This is also one of the groups
that has the least preference for asynchronous
activities. Participants in online courses also
generally evaluate synchronous activities as
more effective than asynchronous ones. Youth
workers are another group of learners that has
a much stronger preference for synchronous
activities.

The opinion of online learning facilitators is
very similar, since almost half of them believe
that they should be a balance between
synchronous and asynchronous activities.

When it comes to the duration of
asynchronous activities (webinars, online
panels, etc.), learners strongly prefer

activities that last between 1 and 2 hours,
with less than 1 hour being the second most
popular format. More than half of the learners
spend a few hours a week on an online course,

including the synchronous and asynchronous
activities.

The ideal length of an online course is 1 to 2
months, with some groups of learners
preferring courses shorter than 1 month. The
overall preference for self-paces courses
versus courses that have a defined duration
was 16.38%. However, the preference for
self-paced courses grows with learners’
experience, are more in favour of being in
charge of their own pace of learning.

The survey showed that there is a slight
preference for facilitated online courses,
compared to self-paced ones. This s
particularly true for young learners,
experienced learners and learners who are
managers, trainers and youth workers.

According to the narrative responses from
survey participants, online learning is the most
effective if itis combined with face-to-face or
offline learning activities. Other elements
that can make online learning more effective
are more creative and interactive methods and
activities that stimulate interaction between
participants, as well as by planning shorter
courses and shorter sessions with more
breaks.

When deciding about delivering self-paced
or facilitated courses, facilitators and course
developers should take into consideration
the profile of the target group, but they
should keep in mind that facilitated courses
are generally more preferred. If the course is
facilitated, it is the best if it lasts between 1
and 2 months.

As much as possible, there should be a
balance  between  synchronous and
asynchronous activities, though more
asynchronous activities are expected in
MOOCs and more synchronous ones in
facilitated courses. When working with
experienced learners more asynchronous
activities are  recommended,  while
synchronous activities work much better for
youth workers. In any case, synchronous
activities should not last more than 2 hours.
Altogether, the facilitators and course




developers can expect that most learners
will spend up to a few hours a week on an
online course, so they should adjust the
amount of work accordingly.

Another recommendation is to try to
incorporate offline and face-to-face learning
elements in online courses, as this was seen
as a way to increase effectiveness of online
learning.

3. Which platforms and digital tools are the
most effective for online learning?

All main learning platforms used in the
youth field are almost equally preferred by
learners. HOP, Canvas and the Council of
Europe learning platform received an average
rating on user-friendliness between 4.3 and
4.13 in the survey conducted within this study.
Other learning platforms used by learners are
within this average as well. There are small
differences between different groups of
learners, with young people learners
preferring Canvas more, and older learners
more inclined to moodle-based platforms.
Participants in online courses have a higher
average rating for all platforms compared to
participants in MOOCs.

All digital tools that are usually included in
online courses were positively assessed by
learners, with an average rating over 3.44on a
scale from 1 to 5. Video sharing platforms
(such as youtube and vimeo) and shared
folders and documents (such as google drive
and one drive) are preferred the most by
learners, which goes along with the reading
materials and embedded videos as the most
preferred types of activities in courses next to
tasks/assignments. On the other end, audio
podcasts are the least appreciated digital tools
across all different groups of learners.

Digital tools are generally more preferred in
online courses than in MOOCs. The use of
digital tools is also more appreciated by youth
workers compared to other professionals from
the youth field. According to the survey results,
the attitude towards games (such as kahoot
and wordwall) changes with age, with older
learners being less appreciating compared to

younger ones.

The demand for other digital tools to be
integrated in online courses is mostly about
online quizzes, as well as tools for project
management (such as Slack, Trello, Monday),
and other more specific tools - Miro, Tricider,
etc.

When comparing using existing sources and
creating own content, all groups of learners
show a strong preference for the former. This
was also confirmed by the survey question
about types of activities that are the most and
the least effective ones, where wiki and small
group tasks received a very low rating.
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In general, learners tend to use the digital tools
learned in an online course at a later stage,
after the course. Older and more experienced
learners tend to apply learned tools at a higher
rate, which probably means the more people
attend and experience the tools, the easier it
becomes to apply them in their practice.

|
DIGITAL TOOLS ORDERED ACCORDING
T0 WHICH ONES WORK THE BEST

WHEN INTEGRATED IN AN
ONLINE COURSE
[

A recommendation for facilitators and
course providers is that the choice of
platform does not play a big role in the
overall success of the course, even though
it's important to keep in mind that younger
learners have a slight preference for Canvas,
and older learners for moodle-based
platforms.

Integrating external digital tools also works




well for most learners, with some types of
tools working better than others for
different groups of learners. Hence, it is
important to remember that we are all
learning in different ways, and it is important
to differentiate the learning approaches to
accommodate to diverse learning needs.
This is also very important to ensure
inclusiveness of the platform, which is an
essential aspect of its effectiveness.

4. Is there an added value of blended
learning and if yes, then what is it?

More than half of the survey respondents
have participated in a blended learning
activity. The added value that learners see in
blended learning is multifaceted - almost
equal numbers of them think that blended
learning allows you to better prepare for the
residential course; that it helps extend the
duration of the learning process; it supports
the group formation; and it provides diversity
in learning methods. This means that blended
learning is seen as beneficial both prior to and
after the face-to-face learning activity, even
though not so much to follow up participants’
learning.

The smallest portion of learners think that
blended learning enables them to bring the
local environment in the online phase. This
shows that online learning usually does not
offline learning tasks or activities that would
involve the local community, or that such
activities that are already implemented are not
effective enough.

When it comes to the types of methods that
are the most useful to be done in the online
phase of blended learning, learners prefer
self-assessment of competences (pre and
post). This correlates well with the role of
blended learning in preparing learners for the
residential courser and in extending the
learning process afterwards. Another method
that is highly appreciated is interviewing
beneficiaries and colleagues from the local
environment, which shows that there is
potential to be used for involving the
community in the online learning process.
Thirdly, learners appreciate the role of

blended learning in getting to know each
other, something that is more seen as valuable
particularly by younger learners.
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Facilitators also see value in blended learning,
mainly in that it enables a combination of
residential and online learning. For facilitators,
it would be beneficial to understand what
methods and which topics to cover in
residential and which in online activities,
something that could not be explored within
this study.

Based on the survey findings, we can
recommend the implementation of blended
learning by adding an online learning
component to residential courses. The
online learning part can be used both to
prepare the participants for the residential
phase, and to extend the learning process.
However, facilitators should explore how to
use blended learning more effectively to
follow-up the learning process afterwards.

Facilitators should also think of how to turn
online learning courses into blended
learning experiences by incorporating
face-to-face, offline learning activities.
Potentially, such activities could also be used
to involve the local community in the
learning process, something which largely
remains as an unused potential.




5. How to improve the quality of online
learning?

No one can deny that the needs, interests and
motivation to learn have been really
transformed in the last years. A special “credit”
to that should be given to the Covid19
pandemic that transformed the way that
Non-Formal Learning activities are delivered
and urged the need for its digital
transformation (even though many trainers
and educators have been underlining for many
years that this should be the direction to take).

The fact that due to the pandemic, it felt a bit
forced to move into the digital transformation,
seems that led as well to “not so quality
results” that this research tried to identify and
point out, in order to improve bad practices
and identify the trends that should lead our
future steps. It is quite important though to
mention that this research itself cannot offer
the “ultimate” recommendations since it was
limited in time and people reached. A proposal
and recommendation from the research team
could be that this research results should be
explored further by involving more
learners and having different methods for
educators/facilitators and course providers
such as focus groups and interviews.
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One element that should be mentioned is the
interaction, which is a running theme through
this survey. This interactivity should be used to
support learners to be more engaged, as well

as to strengthen interaction between learners
and with the facilitators. Using multimedia
content and various external tools could work
for that.

Another element is the need for competence
building for facilitators to enable them to
support learners in learning how to learn
online. A learner that can get the most from
their own learning experience will be engaged
and willing to complete a course. Even if online
learning is not something new, it was urged
due to the pandemic and that led to a vast
majority of learners following that path.
Without having previous experience, online
learners could easily get lost in numerous
different platforms, different digital tools, and
new ways of learning, with a lack of guidelines,
no efficient guidance and support. The
responsibility of that should not be only on
facilitators/educators, since they have also
faced many difficulties in adapting their
facilitating styles, and learning new methods,
new tools, and new learning environments.
Seeing those facts and learning from the past,
facilitators  should really take into
consideration acting as learners and start
building or improving their competences in
how to support others through online
learning.

If we want to look into creating quality online
and blended learning activities, then a key
point to look at could be the question on what
prevents you to learn or to finish a course. A
vast majority of respondents answered that
lack of time is preventing them from
learning, while the two next reasons were
“Having too many courses assignments” and
“lack of face to face interaction”. Those
elements should be taken into consideration
by facilitators/educators and course providers
as well, to ensure quality in online and blended
learning activities.

Hence, facilitators and course providers
should think about how to support learners by
creating courses on “Learning to learn
digitally”. Something else that could be done
is to ensure user friendliness of the platforms:
clean design, attractive layout, user-friendly
navigation, a more intuitive way for



participants to interact with each other and,
overall, a better user experience (easier, better
organised, all in one place). In addition, there is
a strong need to make sure that the content
and the process are accessible for all. Though
online learning might be more accessible to
certain groups, there are still elements that are
less accessible to those who are visually
impaired or hard of hearing, for example.

Badges is another tool that can be used to
support quality in online learning.
Two-thirds of all learners said that badges are
useful for supporting their learning. This
percentage is even higher among some groups
of learners, as 100% of respondents between
18 to 25 said badges support their learning, as
well 80% of respondents older than 50. In
addition, more experienced learners also
value badges in a higher proportion - but also
first timers. The percentage of youth workers
who appreciate badges is also over 80.

To further develop the quality of online and
blended learning, it should be clear that online
and blended learning activities are not just
substitutes for residential learning activities in
times of need or a way to save money. Rather,
they are the evolution of learning in a society
that keeps changing and transforming in a
digital way.



The opinions expressed in this work are the responsibility of the authors and do
not necessarily reflect the official positions of the Hellenic National Agency.
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